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NOTE
This treatise is a sborter .rtatetnent of the tbeory

of ed.ucation pat forward by the author in Education
'Ihrough Art, Lond.on (Faber 9. Faber) 1943. The
read.er is referred to that uork, not only f or lt ,nore
detailed expotition of the subject, but also for the
particular sources of many of the aatbols ideas.
His debt to recognized authorities such as Plato and
Godwin uill be obaious in the Present su??trnary;
tuo contenzporaries utbose inf luence ruight haae
been ruore frequently acknowledged are the leruisb
philosopher', Martin Baber, and the American
psycholo gist Trigant Burrow.

WE Stopped in the thicket beyond the threshing-floor at the very
eiid of tirc village. Szirnka picked up a dry siick frorl the snow
and began striking it against the frosty trunk of a lime tree. Floar
frost fell from the branches on to our caps, and the noise of the
blows resounded in the stillness of the wobd.

'Lev Nikol6evich,' said F6dka to me 'vrhy does one
leam singing? I often think, why, really, does one?'

$Vhat made him jump from the terror of the murder to
this question, heaven only knowsi 1,et by the tone of iris voice, the
seriousness rvith rvhich he demanded an answer, and the attentive
silence of the other fwo, one felt that there was some vital and
legitimate connection between this question and our preceding talk.

TOLSTOY
(trans. Aylmer Maude)

The social question u,ill be decided by molecular processes in the
life of the people which bring the tissue of society to a nev,, birth.
It v/ili be decided from below, not from above, as an effect of
freedom, not by the act of authority.

N. BERDYAEV



1. \flHAT IS THE PURPOSE OF IDUCATION?
"'-ltHE true object of education", wrote \William Godwin in the first

r sentence of his Enqairer (1797), "like that of every other moral
process, is the generation of happiness." I knorv of no better definition of
the aim of education, but like all definitions, it is regressive, throwing us

back on the need for further definitions. \What, for example, is rneant by

the word "generation"-is it a natural process which only requires

encouragement, or is it a regimen enforced by a special techniclue of teachingl
And can happiness be defined in a way which would include the contra-

dictory desires of any average group of men? Ivlore interesting perhnps

than the definition itself is Godrvin's parentl'resis, whicl'r assetts withor-rf;

argument that education is "a moral process." A century ancl a half ago

that might have been an obvious point of view, but it is a measure of ottr:

difierent outlook to-day that we would not immediately agree that morality

enters into the question. The precept "Be good, and let who will be wise,"'

would not nowadays find acceptance even in a Sunday school. Educatiorr-.
tve do not say, but unconsciousl',, assume-is an acquisiti-,'e Process, directtii
to aocation. It is a collecting of means for a specific end, and mosi t'f thq

complaints about our educational system are directed against the ade'ryracy

of such means, or the failure to specify clearly enough the ends. E{iiciencv,

progress, succes5,-1hsse are the aims of a competitive system frorn whlch

all moral factors are necessarily excluded. In that'resPeci. af leesr. our

schools reflect truly enough our social order.

Happiness is an indiviclual affair. It is ripeness in each fr'r"rit : the ful[
degree of maturation, of srveetness, of fertility. Btrt thc lruit h;ings cin I
tree, and though the frr-rits clo not all ripen at exectly the salle iime, or in
the same degree, the health of the tree is shor.vn by its oter-all ripeness,

As Godwin went on to say, marr is a social being. "Ia society tlie intetest-t

of individuals are intertwisted s,ith each other, and cannot be separated..

I{en shculd be taught to assist each other." In other v,'ords, a factor irl
individual happiness is mutual aid, and these trvo asPects of man's existence

are interdependent. Education is il're process of their adjustment.

All the possible rvorcls we mall use to exPress the purpose of education
*tuition, instruction, upbringing, discipline, the 'acquisition of knowledgeo

the inculcation of manners or morality-all these reduce to tr,r'o con.rplemen.

tary processes, which we can best describe as "inclividual gtorvtl'r" and "social

initiation," In no respect do the educational systerns chcracteristic of the
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rr'arious nations of to-day favour either of these processes. Either they force

individual growth into a pattern which destroys its natural grace and vigour;
or if. a free and independent person does emerge frorn the process of educa-

tion, it is only to find himself at odds v,ith a socicty into whose concept of
norrnality he clocs not fit.

The trouble about happiness, as Aristotle poiated out, is that it is a

platitude: to give it as the aim of education, or of political science, seerts

so.mewhat superficial, especially to people with pretentions to wisdom, who
are often animated by a desire to make men suffer before they enjoy. Ia
Chiistian philosophy especially, there is always a premium attached to
happiness. It is very necessary, of course, to deepen the concept of happiness,

because we all soon discover how impermanent is the sense of well-being
svhich comes from good nourishment, a pleasant environrnent, adequate

rneans and perfect health. Happiness, in a word, is p.rycl:ololcal ,' and all
nnaterial riches are worthless unless we have peace of rnind. Tiris was realised

h1, the ancient philosophers, by Confucius and Lao-Tze, by Socrates and

.Aristotle; and they therefore defined happiness in sorne such u,ords as

Aristotle's, who said that it is "an activity of the soul in accordance u'ith
perfect virtue." But that, again, is rnereiy a defnition u,irich deuands
fnrther definitions, and so Aristotle had to define what he meant by z'irtue.

He came to the conciusion that there was no such thing as virtue, but oniy
tr'irrues, inteilectual and moral. \Tisdom and understanding, knowing hot'
*o act or behave in given circumstances, the science of iife-that is one aspect

of virtue; but a man may have all this knou,ledge but not be able to control
his own impulses and desires. He may have perfect understanding, but be

a creature of bad habits, Knowledge and self-discipline are thetefore two
eliflerent aspects of virlue, both essential to happiness, and both to be learned

in the normal course of education.
The difference betrveen these two aspects of virtue-let us follow the

usrlal practice and call them intellcct,-ral ancl rnoral virtue-is that l'hilst the

first can be macle a subject of gencral agreement, the second depends on the

temperament or clisposition of the individual. L.rtellectual virlue can tre
codified and accepted as a system of beliefs and customs; but rnorai virtue
is the interior function of each man's physiological and netvous make-up.

Since a man deficient in rnoral virtue cannot be expected to appreciate

properiy the values of intellectual virtue, moral rirtue I'ras a fundamental
priority in education. The 6rst question in education, therefore, is how
hest to develop the moral virtues of children,-that is to sai,, how best to
train the physical senses with which each individual is endorvcd so that they

mature to that state of temperance, harmony and skill rvhich ri'ill enable the
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individual to pursue the intellectual virtues in freedom of will and .singlenessoi mind.

Aristotle pointecl out thrt morel virtue-the integrated personality, as
modern psychologists u,culd sey-comes about es a result of rrablt. lwe are
conditioned by nature to form habits, and thc form our habits should take is
inherent in nature. "Ncither by nature, then, nor contrary to nature do the
virtues arise in us; rather we are adaptecl by nature to receive them and are
madc perfcct by habit."

The pattern of those habits which we are adaptecl ts 1666ivs-1.e. to be
taught--is found in natuie : from natr.rre we must take that pattern : ancl bv
habrt.eting our children to that pattern, we shall perfect their moral virtue
and enable them to achieve true happiness. That does not mean that we are
slaves to nat*re, but that we can only discover freedom io nature. The free
man is a man o[ nature, pcrfected in nalural ways of bel-raviour.

such is the theory of Aristotle : he derived it in a large measure from
Plato, ancl to Plato we must turn for a detailed account of this natural pattern,
and of tire only effective method of adapting ourselves to it. But firit let us
note that the general traditicn of education in Europe and America since the
Renaissance has neglected or distcrted this classical theory of education*
first by blurring the clear distinction between intellecbual and moral virtue,
and then by ignoring the essential priority of moral virtue, by attempting to
inculcate intellectual virfue into minds which have not recei.,red the necessary
preparation. It is only onto a stock of goodness that knowledge can be
safely grafted: by grafting it onto stocks that are unbalanced, unJevelopecl,
neuiotic, r';e merely give pou,er to impulses that may in themselves be e',.il
or corrupted.

2. THE PATTERN IN NATURT.

'o suggest that the pattern of moral virtue is to be found in nature seems
immediately to involve us in a scientific approach to our subject. \X/e

have become so prejudiced by the claims put for."r,ard by certain scientists,
that we have been content to leave "nature" to science, and to let it be
assumed that "art" is something outsicle nature. science implies measure.
ment and classification-what is called "scientific method" or analysis. But
it is only one "method" and wisdom, which includes science in its scope,
implies also synthesis-the apprehension and unclerstandir.rg of wholes an<l
relationships, the workings of the imagination and creative activity-in short,
a subjective and sensational approach to reality; and this aspect of wisdom
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might be called the method of art, or "aesthetic method". As such, it naust
be regarded as an indispensable instrument of education; and since scientific
method is not rvithin the rnental capactty of young children, and aesthetic
rnethod is natural to them, we must turn to art as the only method available
for the first stages of education.

. During the past fifty years a world-wide revolution has taken place
in the appreciation of children's art; gradually we have come to realize thal
we have in art an instrument of education and not merely a subject to be
taught. children have an art, that is to say, a way of expressing themserves
in visual and plastic images, appropriate to their stage of mental development
and this pictorial language of theirs is something which exists in its own
rights and which is not to be judged by adult standards. It is a means of
communication possessed by every child, and one which can be used to give
us an understanding of the child, and to give the child an understanding of
its environment, Aft is not now an "extra" : we no longer seek to pick out
a few children with what used to be called an artistic temperament, andl
educate this minority to be artists. r7e recognize an artist oi ro-. kind in,
every child, and we maintain that the encouragement of a normal creative
activity is one of the essentials of a full and balanced development of the.
personaliiy.

This is a revolution to which many philosophers, psychologists and
teachers have ccntributed, but it was John Ruskin who first suggesied that
the child's artistic activity should be entirely voluntary. It was an English
psychologist, James Sully, who firsf made any considerable study of the
characteristics of this voluntary activity. But great educationalists all over
the world, following the lead of Froebel, were beginning to insist on the
importance of spontaneity in all forms of education, The position we have
now reached implies a claim that of all forms of spontaneous activity, a
special educative value attaches to the artistic activity.

From this point of view, art is not to be treated as sornething externai
which has to be inserted into the general scheme of education. Nor, on the
other hand, can education be regarded as something which can ever be com-
plete without art. There is a certain way of life which we hold to be good,
and the oeative activity which we call art is essential to it. Education is
nothing but an initiation into this way of life, and we believe that in no \\,ay
is that initiation so successfully achieved as through the practice of art.

Art, that is to say, is a way of education; not so much a subject to be
taught as a method of teaching any and all subjects. For this view of the
educative r6le of art no originality can be claimed: we are but restating
in modern terms the ideals which Plato expressed twenty-four centuries ago.
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And when wc say we are restating these ideals in modern terms we do not
meln that rrile are adapting Plato's ideas to rnodern needs. \7e are not
clistorting liis meaning or intention in any one particular. \7hen Plato
ruses abstract terms like harmony, grace and rhythm, and when we use the
satne abstract tetnts, we want to convey exactly the samc meaning. It is only
when we use more particular terms, like music or painting or architeclure,
that v'e diverge a little frorn Plato in that we illustrate our meaning from
our licher store of experience. It does not follow that we are any nearer
to the truth than.Plato, but we are entitled to clairn, if we have any faith
at all in iruman evolution, that the use we can make of arts iike music or
painting or architecture is potentially much greater than it was for Plato.
But only potentially. For what is the history of the modern worid, a world
so r.ich potcntially, but one long record of unrealized potentialities, of missed

opportunitics? Not rnuch is known about that obscure subject, Greek music;
Lrut not even our classical scholars have vcntured to suggest that Greek music
was anything but a primitive affair in comparison with thc music of Bach,

of Mozart, of Beethoven. But what proportional use have lve ever macle of
this moclern art in education? Our music, compared with Greek music, is
a veritable extcnsion of human scnsibility. But what commeasurate place

cloes it occupy in our schoolsT ril7e have eurhythmics, it is true, and let us

pay all honour to Dalcroze rvho has in this one aspect of education set us

on the right path. But er.cn in those schools which have been whoily devoted
to Dalcroze's ideals, it is to be doubted whether we have advanced even so

far as tlie educational methods contemplated by Plato on the basis of the
primitive music of Greece.

The clairns made by Plato for an aesthetic mode of education are quite
sirnply stated. Indeed, one cannot do better than translate Plato's own
words. "We attach such supreme importance to musical education"-he
rrrakes Socrates say in the Repablic (lll, 4Ol-2), "becausc rhythm and

harmony sink most deeply into the recesses of the soul, and take most

powerful hold of it, bringing gracefulness in their train, and making a man

graceful if he be rightly nurtured, but if not, tl're reverse." Plato then

describes in u,hat we call considerable psychological detail, thc exact effects

of rhythm and harmony on the growing mind. But he does not, as is too

often assumed in the discussions of his educational theories, ascribe these

qualities to music only. He says that the same qualities "enter largely into
painting and all similar workmanship, into weaving and embroidery, into
architecture, as well as the whole manufacture of utensils in general, nay,

into the constitution of living bodies, and of all plants; for in all these

things, gracefulness or ungracefulness finds place." And he adds, for he

THE PATTERN IN NATURE
has always the negative picture in mind, "the absence of grace, rhythm, ancl

harmony, is closely related to an evil style, and an evil character."
There is something at once so simple ancl so comprehensive about this

theory of Plato's that really we do not need to go beyond it. Music, painting,
the rnaking of useful objects, the proportions of the living body and of
plants, these will, if made the basis of our educational methods, instil into
the child a gtace and harmony which will give it, not merely a noble bearing"
but also a noble character; nct only a graceful body, but also a sober mind,
It will do this, says Plato, long before the child is able to reason, because it
will inculcaie v'hat he calls, "the instinct of relationship,"x and it is upon
this instinct that reason itself depends. Possessing this instinct, the child
will never do wrong in deed or in thought.

I ought perhaps to explain, at this point, what Plato rneant by this
"instinct of relationship," for it is the foundation of his theory of education,
and one, moreover, which he never abandoned throughout the development:
of this thought. The theory as I have already given it comes from TDa

lTepublic. This was a w,ork of the philosopher's early maturity. Thirty
years later, at the age of seventy, Plato v.,,rote his Latt,s, which Professor
Taylot has described as "to-day the least generally known of Plato's major
compositions," and yet "in some respects his most characteristic work."$ Here,.
in the second Book, we find his theory of education through art restarted in:
nnmistakable terms-"handled," as Professor Taylor says, "with a psycho-

logical thoroughness to which the Repablic affords no parallel." The theory,
I would maintain, is as simple as it is true. It is this : that the aim of
education should be to associate feelings of pleasure with what is good and
feeJings of pain q,ith what is evil. Now such feelingt are aesthetic-a fact.

which would have been obvious to the Greeks. This word "aesthetic" as we

use it is cold and abstract. but it indicates a relationship which to the Greeks,

was very real and organic, a properry of the physiological ieactions which,
take place in the process of perception.

FJcw, says Plato, there exist in the physical universe, which x,e exper-

ience ihrough our senses, certain rhythms, melodies, and abstract proportions'
ra'hich vrhen perccived conl,ey to the open mind a sensation of pleasure..

For the moment we need not consider w/ty these rhythms and proportions.'
exist : they are simply part of the given universe. But if, says Plato, we

can associate the concrete sensation of pleasure given by these rhythms and

'r' This is, of course, a translator's phrase (Davies and Vaughan) and not always
adopied by other translators. But it represents accurately enough Plato's general
lIc.rn ing.

$ Tbe Lau.r ol Plato. Trans. into English by A. E, Taylor, M.A., D.Litt., LL.D.,
I-c,ndon (J. M. Dent & Sons), 1934.
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proportions u,ith good, and the concrete sensation of pain given by the
opposite qualities of disharmony and ugliness with evil; if we can do this
systematically in the early years, whiie the infant rnind is still open to such

influences, then we shall have set up an association betr','een natural aod

spontaneous feeiir-rgs and graceful or noble behaviour. Lest it shc'.rld be

thought that I ari reading into Plaio more than is justified, let r:ie quote
his actual u,ords, as translaied by Professor Taylor:

"And therefore what I r,;ould say is this : a child's firsi infant
consciousness is that of pleasure and Dair-r, this is the dotnain ri hereio the

soul first acquires virtue or vice . By education I mean goodrress in the

form in which it is first acquired by a child. In fact, if pieasute antl liking,
pain and clislike, are formed in the soul on rii:l'rt lines before the age of
understanding is icached, and when that age is attained, tl.rese feelings are

in ccncord r.vith unclerstanding, thrnlis to carly cliscipline in appropriate

habits-this concord, regarded as a r',,Iiole, js virtue. But if yor: consider the

one factor in it, the rightly disciplined strte of pleasures and pains uhereby
a man, from his filst beginnings on, rvill abhor u'hat he should ablior and

relish u.hat he should lelish-if you isolate tiris factor and call it education,

1ou u'ili be givinq ii its true naure."
Plato then illusirates his algument in this $,ay : "No young creature

v,,lratsoever cao heep its body or its voice still: they are all perpetuaily
trying to make movements and noises. They ieap and bound, thel' dance

end froiic, as it were with glee, and again, thel, u1161 cries of all sorts. Now
ar:irnals at l:rqe have perception of order or disorder in these tlotil;ns, no

sense of rvhr rr,e call rhythm or rnelody." llut ma"n, Piato goes on to point
out, is distin;prished from the rest of animal creation precisely by the fact that
he possesses an aesthetic sense, which he defines as "the pos,er to perceive
rnd enjoy rhythm and melody." Link tl.ris power of aesthetic perception to
the power cf discriminating betu,een good and evil and then the most

fundamental aiin of education has been achieved. Good is spontaneoutly

associated wilh pleasrire, evil with pain.
Such is Plato's theory of education, and it seems to me to be esser:tially

sirnple and obviously true. N7hy, then, should it o{Ier such difficuli}' and,

iadeed, incomprehensibility to the modern educatot? Professor Ta1'lor, in
his Introduction tc his translation of the La*'t, offers this exolanation : "To
Flato, as a true Greek, tire ugiiness of conduct r,r,hich is morally out oi- 1>iace': 

the most immediately salient fact about it, and the beauiy of holiness, if
tt,e scriphrral phrase raay be permitted, is something tncre tl:an a metaphor.

T'o judge by the tonc of much of our literature, we are less sensitive on the

poir:t; rve secrl siorv to perceive ugiincss in rvrong-Coing as such, or evcn

ART AND HUMAN NATURE
ready to concede the "artistry" of great wickedness. It may be a wholesome
discipline to consider carefully whether this diflerence of feeling may not
be due less to a confusion on Plato's part between the beautiful and the
rnorally good than to a certain aesthetic imperceptiveness on ours."

). ART AND HUMAN NATURE.
pLATO was an authoritarian. His political utopia has always beea a
r model for exponeots of the totalitarian state. It is therefore necessary

to ask ourselves q,hether there does not lurk in this theory of education some

denial of that freedom ancl integrity of the human personality which is the
basis of our libertarian philosophy. Granted the prevalence of "aesthetic
imperceptiveness," this danger *'orild surely exist : the "order of nature"
would be interpreteci in a systematic and insensitive manner, and the eilergent
faculties of the child rvould then be "conditioned" to this rigid pattern.
Plato's fepublic can undoubtedly be regardecl as a ligid pattern of this
kind: it is tl.re creation of a poet, but its beauty is objective, calculatcd,
classicai : it is like a crystal of ice. But nature is a living grou,th, arrd

human nature is warm and mobile. Between the form natural to growth,
which is a creative achievement of the life force or whatever impulse animates
,:rganic matter, and the forms abstracted by the hnrnan intcliect, tl-rere is this
difference: the one is a continuing process of fieedom or sponteneitv, of
growth and integratioo, whereas the other is an act of objectification, or
externalization and fixation, of cooling and i:etrification. Our criticism of
Plato, if this u,ere the place to pursr:c it, -"vould charge him with abstracting
from the natural process, making of it a rneasu.ed pattern, and thereby
destroying its quality of sponirneity, which in the human personality is the
quality of spiritual freedom.

Two quite distinct developments during the past sixty years have made
it possible for us to accept Plato's theory of the place of art ir-r education
rvithout incurring the dangers which it would offer to imperceptive rrinds.
One is the complete revolution which has taken place in our conception of
art itself, and the other is the revolution in psi,chslegy.

The revolution in art is by no means complete, nor has a definite new
standard or style yet been established. To some people it seems that the
present state of art is merely confused and incoherent. But it i:rust be

obvious, even to the most bewildered spcctirtor of the modern scene, that
there is more essential similarity betrveen a rlodern functional br.rilding ancl

the Parthenon, than between the Parthenon and the classical builclings of
cur orvn time. The functicnal builcling and ihc Parthenon bcth exhibit the
same fundamental features of gooci architectule---6tr.rcss fcr pr-ri:pose, hlriiony
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of proportions, good manners: whereas a rnodern buiiding in the classical

style can only be described as a f.antasy in architectural inappropriateness. As
for modern painting, there again one need not accept all its confused mani'

festations as a progress towards the ideal of beauty which Plato had in mind,

Nevertheless, those with an eye to see, and no censoring prejudice, will fiod
arnong these confused manifestations of the modern spirit works of art whicli
answer to the Piatonic canon, and are symbols of the grace and rhythm
and harmony which led Plato to make art the basis of his educational systern.

One can assert of all the arts that a spirit of enquiry and scientific under'

standing has, during the last thirty years or so, Ied us back to the basic

principles, and that though we canoot yet point to the creative achievements

of a great age, we are now in a position to understand the signifcance of art

snclr as has not existed since Plato's time. That is a large ciaim to make for
the modern philosophy of art; it is perhaps a conceited claim. But however

humble and soberminded we may be, it is dilhcult to find aoy intermediate

period which reached such an understanding. It is true that during the

Reaaissance there were great hurnanists like Alberti who owed much to the

Platonic doctrine, and the art of that period was, of course, a much nearer

approximation to Plato's ideals than anything we have so far produced in
the modern period. But neither Alberti nor any of the later humanists,

however far they went in the direction of identifying moral and aesthetie

ideals, ever committed themselves to anything as radical as an aesthetic

method of education. They were all grammarians at heart, and like
Browning's hero,'.' had "decided not to Live but Know," a nobie ideal for the

few who are content to work "Dead from the waist down," but not a.

principle for those who believe with Plato that the function of education

is to promote the good life.
However much an increased understanding of the nature of art has

enabled us to appreciate the truth and relevance of Plato's theory of education,

we have been helped in an even larger measure by the increased understand'

ing of human nature which we owe to modern psychology. Adequately to

demonstrate this fact would lead us into a technical discussion which would
not be appropriate now, but perhaps I might briefly indicate three directions

in which modern psychology tends to support our clairns.

The first relaies to the significance of imagery in thought-imagery of

all kinds, although it is sirnpler to discuss the subject in terms of visnai

imagery. '$7e know, on the basis of many recent experiments, that the child

begins life with a mind full of extremely vivid imagery. One school of
psychologists even maintains that in the first years the child has difticulty

i rb, Cniliinrt t Fntertl.

ART AND HUI\IAN NATURE
in distinguishing between its perceptions of the external world and its
secondary images, and that the normal memory-image is only gradually
separated from these vivid eidetic images. Whatever may be the truth of
this theory, we do know for certain that the next stage in development, the

stage of conceptual though! is only reached by the gradual supptession of
irnagery. Now the whole Aristotelian tradition in education is so committed
to the superiority of conceptual or logical processes of thought that all rneans

trrave been taken to drive images out of the child's mind and to make it
an efficient thinking machine. It was accepted as axiomatic that Iogical
nnethods of procedure were uniquely efficient, and the ambition of every

pedagogue was to devise a logical scheme for every subject in the curriculum.
Xt was experimentally established that images performed no useful function
in abstract thought, and the more abstract the thought the more intelligent
it was assumed to be. To quote a vrell-known educationalist,* "1'5ota

children of the most fertile imaggry , were by no means those of the

highest school intelligence. . . the correlations between vivid and clear visual
and auditory imagery and school intelligence are low, or it may be negative

, . ." and so on.

I have no desire to question these established facts. But what we

r::ust question is the standard of "school intelligence" implicit in all such

tests. It is nothing but the logical bias in its most blatant form. \7e know

the examinations and tests by means of which the standard is established.

Most of us have suffered from their indignities. But now, with the suppott
cf other schools of psychology, we are io a position to challenge the whole
,nf this logical or rationalistic tradition. \7e must not commit the mistake

of putting forward another exclusive standard. Our science teaches us

toleration. But we do assert, on evidence, that there is more than one

standard of intelligence, and indeed, more than one mode of thought. The

purpose of thought is to arrive at truth, and truth, we say, is not found

exclusively in the possession of those with a high "intelligence quotient";
it is just as likely to proceed out of the mouths of babes and sucklings, Poets
tnd artists, even madmen.

Nfhat has been established, by the particular school of psychelsgy w.
ere relying on, is that these babes and sucklings, poets and painters, vision-

aries of all kinds, have one thing in common-an imagination so vivid that

it must be regarded as the use of the particular kind of imagery, that kind

already referred to which has been called eidetic imagery. This imagery,

which is natural to babes and sucklings, is in certain rare cases retained

teyond adolescence, and among these rare cases are to be found oul poets

* Cl,*sFo",ET,untional Psychologl, London, 1930, p.86.
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and painters and visionaries of all kinds. But more: when we come to
investigate the nature of scientific thought, in so far as this thought is an
inventive or creative activity, and not merely a logical arrangement of accepteci

facts, we find that it too relies on images. The whole of modern physics,
for example, is studded with imagery, from Newton's falling apple to
Eddington's man in a lift. Possibly there is more imagery in modern physics
than in modern poetry.

rJTith such facts in our hands we need not stop to defend the biological
utility of the arts. We can turn on the scientists and convince tirem on the
evidence of their own processes of thought. In so far as it is creative ancl

biologically useful, their thought is imaginative, Yet the systems of educa-
tion which they have devised, and the tests u.hich they have imposed on
children, give no marks to the imagination. Images, they say ancl proae, arc
not essential to efficient thought. So everything is done to suppress these
inconvenient sprites, and to enthrone the absolute rule of the concept in the
child's rnincl.

The second direction from which we receivc psychological support for
our claims is known as the Gestalt theory. It is hardly possible to express
the significance of this theory in a few simple words, but the exponents of
the theory would agree that it too is in the main a protest against a logicai
conception of knowledge and science. \7hat they say, in effect, is that there
are no facts apart frorn the act or process of experiencing them, that the
"facts of a case" are not grasped by enumeration, but must be felt as a
coherent pattern, The word "felt" rnust be eraphasized, for this factol of
feeling in perception is aesthetic. It is not only tl.re perception of a particrilar
pattern, but also a discrirnination in favour of that particular pattern. That
is to sey, out of all possible patterns of behaviour, onc is chosen as being
particularly fit or appropriate. It feels right-one feels at once the ease

with which this particular pattern is apprehended, and the appropriateness

of the action that ensues. And then, since this particular pattern of behaviour
feels right, it tends to be repeated, and other modes of behaviour tend to
become assimilated to it.

What the psychologists call the acquisition of a pattern of behaviour
is nothing but the process of learning-learning, that is to say, in the sense

of accuiring skill in the doing of anything-walking, skating, weaving,
painting, assembling ar,r engine. "Grace and skill," says one of the Gestali
psychologists, "go hand in hand; their achievement is never the result of
combining acts which themselves are awkward and unskilful. In order to do

anything gracefully and skilfully one must first hit upon the 'fortunate

variation' in behaviour which is most suitable to the conditions,"

ART AND HU}{AN NATURE
This has led us back to Plato again. In that part of the Repablic

which precedes the theory of educatioo already referfed to, Plato analyses

the nature of fofln and rhythm, and what he says in effect is that the laws

of forrn and rhythm afe not given a priori, btrt aIe to be discovered in the

best and rnost efficient actions. The following Passage is from the Repablic,

and not from the r,vork of a modern Gestalt psychologist. In studying the

law of rhythms, Plato says, "we must not aim at a variety of thetn, or str-rdy

all movernents indiscriminately, but observe s,hat are the natural rhythms of

a well regulated and maniy life, and x,hea r'",e l:ave discovered these v'e

must compei the foot and the music to suit themselves to the sense of suctl

life, and not the sense itself to the foot and the music." In other wofds, in

modern u,ords, aesthetic laws are inirerent in the biological processes of life
itself ; they are the laws which guide life a"long tl-re Path of ease and effrciency;

ancl it is orir business as eclucationalists to discover these laws in nature or

experience, ancl n-rake them the principles of our teaching. Balanc:E and

syirmetry, proportion and ihythm, are basic faciors in cxperience : indeed,

tirey are thi only elements by means of lvhich cxPerience can be organizei

into persisting patterns, and it is of their nature thai they irnply grace,

..on*ru an.l efficiency. What feels right s,orks right, and the result, as

*.ur,lr.d by the conscicusness of the individual, is a heightened sense of

aesthetic enjoy'm'.r i.

w-e now cotne to tire final aspect of the psychological er'idence. It is

even more dificult to summarise than the last-menticned aspt:t, br:t fcr a

clifierent reason. The evidence is not complete. \7e liave indeed, got out

of our clepths and we flounder in a stormy sea. The theory of the uncon-

scious is itill disputed, and u'e mlrst be careful not to clairn too high a

therapeutic value for those forms of free expression 'ivhich we. wish to

.n.o.i.ug. as pert of our eclrcational methocls. That the young child-the
,.ry yo,rng.t,il.l-t.r its repressions and its complexes nc less than its

pu.Lni, anil teachers is now sufficiently evident, but the treatmeni of psychoses
'and 

ne.,rcses in the child presents quite exceptional difficulties to the psychia-

trist. trt is not, of cogrse, for the teacher to meddle in such mattels without

training, but the psi;chiatrist might vrell ask the teachers to co-operate with

him. 
-Apart from any other aspeci of the question, a child's drarvings,

produced'as a result olspontaneous activity, are direct evidence of the child's

physiological and psychological disposition, and in the opinion of some

irof.rri*^t psycho-analysts, these drawings have more clinical value than

iny otter form'of evidence. But that is an aspect of the matter for which

we rnust seek expert guidance. There is, however, a simpler aspect n'hich

is well within our lay competence. \7e know that a child absorbed in

1
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Jrawing or in any other creative activity is a happy child. \We kno* just
as a matter of everyday experience that self-expression is self-improyement"
For that reason we must claim a latge portion of the child's time for artistic
,activities, simply on the grounds that these activities are, as it were, a safety
'valve, a path to equableness. That is a practical reason which might convince
the reluctant logicians, but of course, it is not our main reason for cl.iiming
a large portion of the child's time. ril7e cannot hope to overcome the
{'amparts of the rationalist tradition with our real reason, for that r,r'ould

see'm too impracticable, too idealistic. For our real claim has no limits.
IWe do not claim an hour or a day of the child's time : we claim the whole
child. I7e believe that we have within our grasp a method of education
of absolutely universal validity. We believe that the grace we can instil by

meaos of music, poetry and the plastic arts is not a superficial acguirement,
ut the key to all knowledge and all noble behaviour. 'S7'e suspect that much,

if not all, of the misery in the world to-day is due to the suppression of
imagination and feeling in the child, to the prevaience of logical and ration-
alistic modes of thought that do violence to those principles of grace and
rhythm and fair proportion which are implicit in the order of the universe.
"W'e believe tlrat our function, not merely as artists and art teachers, but as

teachers and :xamplars in general, is, as Plato said in one of his most
visionary fligh;s.

"to be girided by our instinct for nhatever is lovcly:rnd gracicus, so

rhat our youn l men, dwelling in a wholeson-ie climate, may drink in good
from every qu.rrter, whence, like a breeze bearing health frorn happy regions,
some influence from noble works constantly falls upon eye and ear from
childhood upward, and imperceptibly dravvs them into syrnpathy and hlirmony
with the beauty of reason, whose impress they take."'r

4. THE UNIQUENESS OF THE PERSON
,T-IHESE influences of which Plato speaks fall upon the organs cf a unique
I sensibility. Uniqueness is a natural fact. It is a result of the infinite

permutations and combinations of the genes which are the agents of life
transmitted and united irf the process of conception. Identical t*'ins, by

the uniqueness of tlreir identity, give us a measlrre of the enormous diversity
of persons in general.

This diversity is not a biological accident. It is the dialectical basis of
natural selection, of human evolution. Any attempt, thereforg whether by

education or coercion, to eliminate the differences betu'een persons would
frustrate the natural dissemination and growth of the human race. It is

, Tr.rt by F-S. ftrnford (Oxford Univ. Press).
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possible and even "scientific" to hold that we shouid attempt to control this

growth, just as we have controlled the growth of species like the horse and

the sheep, But such control could only be effectively exercised if we had an

agreed aim in view. \7e breed horses for strength or speed, sheep for a

frner fleece. But it is a godlike assumPtion to breed the hurnan race for
any predetermined quality, and the idea has only entered the mincls of totali-

tarian philosophers like Plato and Hegel, or been the policy of extreme

fanaticists who have attempted to put the ideals of such philosophers into

practice.

Opposed to this point of view is another equally extreme-it received

its fanatical expression in the philosophy of Max Stirner, to which Marx

and Engels devoted some of their most destructive criticism, This philosophy

asserts, with a Iogical consistency which some of its opponents might ernulate,

that all values can only be received and judged through the instrumentality of
a unique sensational system, and that everything exterior to the wishes and

desires of this ego is either a false rationalization of these instinctive drives,

or a form of self-deception which leads to frustration and eventually to

aggression and self-destruction. Altruism, that is to say, is an ilhision, and

only by recognizing that fact can we achieve individual happiness.

The truth, as it is manifested in events, lies somevrhere between these

two extremes. "History," wrote Engels, "makes itself in such a way that

the final result always arises from conflicts between many individual wiils,

of which each again has been made what it is by a host of particuiar condi-

tions of life. Thus there are innrimerable intersecting forces, and infinite

series of parallelograms of forces which give rise to one resultant-the
historical event. This again may itself be vien'ed as the product of a power

which, taken as a whole, works ancontcioasly and n'ithout volition. For

what each individual wills is obstructed by everyone else, and what emerges

is something that no one willed."$

It is not the purpose of education to elin-rinate this confiict between

individual wills-the attempt wcjuld be foredoorned to failure because the

conflict is inherent in our biological nature. But obviously "the historical

event" would be very difierent if, instead of a blind clash of individual wills,

we could substitute some form of willing accommodation.

Two necessary Processes are involved. One we shall call iniilation;
the other reciprocity. Before we can give ellective direction to these

processes, we must give precision to the units involved. A game cannot be

played to a conclusion unless the counters have a fixed valuel trade cannot

$ Tolstoy expressed a siurilar view of history in lVar and Pe,zce,

77
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be carried on without specific tokens of exchange; and in the same way r.

society can only function harmoniously if the individuals composing it are
integrated persons, that is to say, people whose physical and mental growth
has been completed, so that they are whole and healthy, and by that very
reason competent to render r.ntitual aid.

I7e shall deal with the processes of initiation and reciprocity presently:
but first we must fully recognize the biological significance of uniqueness.
It is true that we come into the s,odd trailing clouds of glory; a Hea_ven

which is universal and impersonal lies about us in our infancy, and thougl:
the shades of the social prison-house begin to close on the growing boy, he
is still, in Wordsworth's exact phrase, "Nature's Priest." Each infant mind
is endowed with his share of a racial consciousness (an "archaic heritage," as

Freud calls it). But this is but one component in a system of perceptions
and instincts, a "vision splendid," which is unique. \7hy we afflrm this
uniqueness, ancl clo not r,vant it to "die away, and fade into the light of
common day," why we do not want it to be "ironed out" by impersonal
powers, is explained by our reading of the biological evidence. At the heart
of life is rvhat is sometimes called a clialectic, but which is quite simply a

strife betv'een positive and negative forces, between Love and Death; and it
is out of the tension created by this strife that further vitality, or what is
optimisticaily called progress, arises. !7e can even venlure to say, that the
more definite the tells of this opposition-the sharper tl.re conflict-the more
vigorous will be the life. The f,rst charge on the educator, therefore, is to
bring the uniqueness of the individual into focus, to the end that a more vital
interplay of forces takes place within each organic grouping of individuals*
within the family, witlin the school, within society itself. The possibilities
are at first evenly weighed betn,een hatred, leading to crime, happiness and

social antagonism, and lot,e, which ensures mutual aid, individual happiness

and socirl peace. \fhat is certain is that the more desirable outcome is not
ensured simply by the forcible suppression of the less desirable instincts: the
whole meaning of edtication is that we seek to avoid hate by potitioe means,

that is to say, by encouraging the stronger growth of love, which is indeed
that grain of mustard seed, "which a man took, and sowed in his field, which
is indeed the least of all seeds, but when it is grou,n, it is the greatest among
herbs, and becometh a tree, so that the birds of the air come to lodge in the
branches thereof."

1g

s THE PARENT AND THE CHILD

HE first and most fundamental stage of education is carried on in the

family circle. This fact, which in all its potentialities has always
been realized by the Catholic Church, has only recently been given 'scientific'

demonstration through the practice of psycho-analysis. Only a tradition of
education which for centuries has cultivated intellectual virtue at the expense
of moral virtue could have ignored so vital a consideration. The exponents
of that tradition, who have not usually seized on children before the age of
seven or eight, have then tried and often tried in vain to "mould the
character" of those committed to their care; but the truth is that "the littte
human being is frequently a finished procluct in his fourth or fifth year, ancl

only gradually reveals in later years what lies buried in him."$
It is not possible to study the implications of psycho-analysis for educa-

tion without becoming convinced that they are of overwhelming importance,
and that it is futile to discuss theories of education for the later stages of
the child's life until we have made some reasonable provision for the first
phase, during which the child is still physically dependent on its parents,
and largely abandoned to their care. That this care is often inspired by
loving-kindness is not a sulficient guarantee of its eficieocy. Chitdren,
psychologically speaking, can be kilied by kindness, or "spoilt." In our
present civilization we have to deal with a situation which has become a
systematic hypocrisy, organized by neurotics, and into this system the child
eoters, not armed with powers of resistance, but doomed to conformity.

He is doomed by his impulse to imitate, or identify himself with, some

adult in the family circle-usually the mother or father. But this emotional
tie is not a simple choice for the child. The boy may wish to be as big
and strong as his father; but at the same time he is in love (and in a very
real sense) with his mother. Gradually this boy begins to feel that his

father stands in his way with his mother. His identification with his father
then takes on what Freud calls "a hostile colouring" and becomes identical
with "the wish to replace his father in regard to his mother." The child
is therefore in its eadiest years caught up in a criss-croSs of instinctive
reactions which involve love and hate even towards the same object. This
haturaily leads to a mental state of insecurity or anxiety, and since the
basic instinct in life is to protect one's own life-to live securely and fuli
of contentment-there is an equally natural instinct to repress those reactions

of hate which we find lead to discontent and unhappiness, But psycho-analysis

has shown that an instinct is never repressed without seeking unconscious

$ Freud: Introductorl, Lectures on Psycho-analtsis (1922), p, 298.
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compensation. S7e cannot, in this short treatise on a general subject, go

into the details of all the psychological Processes involved: it is sufficient to

say that psycho-analysis finds in this universal situation of the infant a

suficient explanation of all those aggressive impulses, jealousies, tempers,

bad manners and selfishness. which it is the particular PurPose of moral

education to restrain or ttansform.
The educator must therefore ask, to v'hat extent can this situation

itself be dealt with, so that the development of these aggressive impulses is

foreseen and controlled. To that question the psycho-analysts have given

no very definite answer. Freud himself seems to deprecate analysis of
normal children. "Such a prophylactic against nervous disease," he wrote,

"which would probably be very effectivg prertt\pores an erttirely dilferenr

sh'uctltre of tociety. The application of psycho-analysis to education must be

looked for to-day in quite a different direction." And he then goes on to
give a definition of education which to some of his followers has seemed

somewhat reactionary. "Let us get a clear idea of what the primary businesS

of education is. The child has to learn to control its instincts. To grant it
complete freedom, so that it obeys all its impulses without any restriction, iS

irnpossible. . . The function of education. . . is to inhibit, forbid and suPPress,

and it has at all times carried out this function to adrniration. But we have

iearnt from analysis that it is this very suppression of instinct that involves the

danger of neurotic illness . . . Education has . . . to steer its n'ay between the

scylla of giving the instincts free play and the Charybdis of frustrating them.

Unless the problem is altogether insoluble, an optimum of education must be

discoverable, which will do the most good and the least harm. It is a malter

of finding out how tnuch one may forbid, at which times and by uthat

ntetltotJ$. And then it must be further considered that the clrildren have

very difierent constitutional dispositions, so that the same educational proce.

dute cannot possibly be good for all children,"* Later in this satne para'

graph Freud enumerates the task of the educator as:

(a) to recognize the characteristic constitution of each child;

(&) to guess from small indications rvhat is going on in its unformed

mind;
(c) to give him the right amount of iove, and at the same time

(d) to preserve an effective degree of authority'

This approach to the first phase of the child's life has camied us beyond

the family circle, into the general field of education. But it should be

obvious frorn this very brief consideration of the probiem that the reiationship

6rst established between the child and its parents, and then extended to the

*-frillioaiiiLectilrci (\931). pP. 1e1-2. (l{v italics).
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family circle, is fundamental. Joined to the innate disposition of the chilcl

(its physically determined temPerament), this frrst stage of growth and

initiaiion conirols all the later stages. If the behaviour of Parents towards

their children were dependent on learning a technique (as the behaviour

of the teacher is held to be) the situation of mankind would be despetate,

Luckily in this respect healthy parents are guided by healthy instincts, and

*,rtori love betwein parents and children can prevent and heal the x'ounds

to which we are liable. But more often than not in the modern $'orld

parents afe not healthy : they participate in a vast social neurosis, which

iru, *rrry causes and many aspects, but which is essentially due to that

drastic suppression of the sexual impuises demanded by our modern civihza'

tion. It follows from this that the reform of education can never be n

departmental affair: it is the whole man that is spirirually sick, and we

ca.nnot make him well by repressing this or that aspect of his daily existence .

At the same time it is too optimistic to assume that a particular social

revolution will carry all the necessary reforms in its sweep. It is man's

relationship to society itself that is u'rong, and none of the forms of society*

which at pt.t"t t prevails, or is in ProsPect, attempts to change that relation-

ship. Ire change the name but not the form of that relationship. Parents,

famity, school, workshop, local environment-all that is sttll a physical or'

biological reality to whiih the child can be en-rotionally and morally relaied;

Ueyona are the abstractions of church, state and nation to which only the

mirrd r.rponds, a mind oPen to all the ambiguity of words, symbols and

ideals, the ground of all our misunderstandings, an unteal world which

bears no corresPondence to the Pattero of nature'

6, THE TEACHER AND THE CHILD

I\TEITHER in the passage I have quoted, nor elsewhere in his writings.

I\ does Freud ventufe to suggest even the outlines of a s,ccessful

rnelhod. of education. But it will be seen that he tends to throw the burden

on the iodividual educator: that is to say, there is no single psychologically

ccrrect system of education, but only the possibility of developing a righl

relationship betu,een the particular teacher and his pupil. This is in line

with the general doctrine of psyciro-analysis, v.hich is a psvchology oF

individuals. (The psychology of the group rtrist seek sonte other nime,

such as phylo-analysis). The assumption is, of course, a realistic one, for

however-much a child may be influenced by the environment of a particular

school or the general aspects of a particular discipline, ttre funnel ti.rtough

which this experience is poured into his mind is ah,r'ays the indiviclu.rl

teacher. This is due, not only to the fact that it is the obvious ftrnction
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of the teacher to rnediate betrveen his pupil and the outer worid, but even
more to that process of identification to which I have aheady referred and
v,'hich is one of the psychological mechanisms *hose existence and scope
have been revealed by psycho-analysis. This "earliest expression of an
emotional tie with another person" (the boy with his father, for example)
soon takes on complexities due to what we v,'ould nonnally call subiective
and objective attitudes (a.g. the boy's desire to be like his father and the
boy's desire at the same iime to haue his father). $Tithout going into all
the further complexities rvhich ensue in the fanaily circle, it should be
obvious that a new situation arises u,'hen the child leaves the family circle
for the school an<I frnds there another adult ri,ith whom he rnust develop
an emotional tie. The iesult in most cases is a transference-partial or
iomplete--of the symptoms of identiflcation fronr the parent to thc teacher.
fncidentally, other cl.rilclren are cxperiencir,q the same transference, from
rlifferent parents to the .rcutte teacher, ancl this n.rutual tie is the nucleus
of the first group in u,hose unity the child is likeiy to participate.$ This
is the situation of which the teacher has to take advantage and it is one
*rhich requires infinite tact and charity. It easily degenerates, on his part,
into an attitude of dominance, and on the part of the child, into a state
cf hypnotic dependence. (?'ire parallel in ihe wider sphere of politics
r, ill be obvious).

During the course of this change from absolute depeudence on and
ideal identifcation u,ith the parent, there is established in tire mind of the
individual what Frcucl has called the "super-ego." The "icleal" element
is, as it r.vere, separaterl from the physical parcnt, ancl becornes the -erowing
cl-rild's conscience, his faculty of self-observation ancl moral purpose. Freud
himself has observed that "during the course of its growth, the super-ego
slso takes over the influence of those persons who have taken the place
of the parents, that is to say of persons who have been concerned in the
child's upbringing, and whom it has regarded as ideal models."rr This
gives the teacher his only possibility for u,hat is called "character-formation."
Unfortunately, as Freud also pointed out, parents and teachers are seldom
disinterested in this situation. Instead of teaching children a rutional
n.rorality, they "follow the dictates of their own super-ego." ". In the
education of the child they are severe and exacting. They have forgotten
ihe ilifficulties of their own childhood, and are glad to be able to identify

$ "A Frrr.y gl""p of this kind is a nur.nber of individuals rvho have substituted one
.rnd. the san.re objcct for their ego ideal and have cor-rscqucntly identified themselves
rvitlr one another in their ego."-FREuD: Groilp P.r1'c/:blogy'and. An,i1.ris c,f Ego,
p. 80.

:' Neu Intrrodtctol) Lecttt.eJ, p.81, 
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themselves fully at Iast with their own parents, wl.ro in their day subjected
them to such severe restraints."$

In this u,ay, not rnerely the sins, but also the prejudices and i-.sy6i1s-
trogical abnormalities of the parents are passed on to the child:er: from
generation unto generation.

The good teacher is one who is able to break out of this vicious
circle, and establish a wholly personal relationship rvith liis pupil, one
which is based on love and understa,nding for the unique rersoaJity .;rhich
has been entrusted to his care. Such a teacher rvill not attempt to impose
on his pupil arbitrary conceptions of "tzood" and "bad", ivhich the child
is unable to feel or understand (and s,hich therefore lead to I statc of
tension or disunity which is one origin of neirrosis). He lili ignore the
rvhole system of "make-believe" with its reu,:rrcls and punishments, its con-
straints and inhibitions. He *'ill try insteacl to establish a rel:rtionship of
teciprocity and trust betwcen himself ancl his itupil, and one c.f co-operation
:rnd mutual aid befween all the inclividuals .,,;tt.,in his care. The teercher
should identify himself with the pupil in the same degree tha.t the pupil
identifies himself with the teacher, and he should probabty endeavour to
rnake this process, on the pupil's part, more conscious ihan it lvould
.normally be. lfhat is required is the give and take of a mutual relationship.
The child is likely to develop his side of the reiationship in the oatural
course of his development : from the teacher a more deljberate .,pirr"^.i,
rvill be necessary, for he must really identify himself with the other person,
;lnd feel and do as he does. The teacher sees the situation from botir
cnds, the pupil from one only. In this way the teacher gradually learns
to distinguish and anticipate the real needs of his pupil, and oniy in this
rvay is it possible for him to accomplish those tasks which Freud assigns to
the teacher-to recognise the child's disposition, to understand his raind,
to love him and to preserve effective authority over him.'i<

$ Ibid. p. 90.; Godwin, in an essay "Of the Obtaining of Con6dence", long ago expressed this
truth in words which have lost none of their relevance to this discussion:

"lI any man desire to possess himself of the most powerful engine that can be
applied to the purpose of education, if l-re would 6nd the ground upon nhich he
must stand to enable hiraself to move the rvhole substance of the rnind, he will
probably find it in sympathy. Great povi'er is not necessarily a subject of abuse.
A s,ise preceptor would probably desire to be in possession of great power over
tire mind of his pupil, though he would use it l,ith econonry and diilidence. He
w,,Lrld therefore seek by all honest arts to be admitted into his confirlence, that so
:lrc points of contact between them may be more extensively nrultipli.-d. that Jrc may
not be regarded by the pupil as a sttanger of the outei court of the ter:rple, but that
his ir.nage may mix itself with his pleasures, and be ::',ade tl-re corrprai,rn <,f his
rccreations." Ettqrirer. rp. i2,i-).
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flr this right relationsirip is developed between tire teacher and his pupil,
I and the teacher thus becomes the focus of a group of pupils who

love him and trust him, it is then easy to establish the precepts of mutual

aicl within that group. This means that u'ithin the group--the class, the

house, the school-a relationship of reciprocity has been formed lvhich can

take the piace of tho-.e relationships of constraint s,hich are normal in
traditional rnethods of education.

If this feeling of trust in the teacher s'ere the only psychological

motive active u,ithin such a group, it is possibie that complications due

to enyy anoJ rivalry x,ould ensue. But actually the group develops sPontan-

eously a social life and cohesion which is independent of the teacher. The
.spontaneous emergence of groups among children has been studied by

educationalists like Jean Piaget and Susan Isaacs, and a social experiment

on a large scale which covers the whole development of the individual is

being conducied at the Peckhrm Health Centre,* with results which fully
support this thesis.

The importance of this development, in the life of the child, is that

it leads the child b't' nalural $ages from a self-centred state of egotism to

an attitude of social co-operation. There is then no question of forcing
the child to recognize and accept a moral code whose justice it cannot

appreciate. That abstract "sense of duty" is x'holl1 outside the child's

mental range : the child can only be coerced ioto its observance' But'

that sense of "playing the game" which emerges when children evolve their
own activities is a real thing: it is a felt relationship between little human

beings who must co-operate to achieve their common aim' And to achieve

this aim they must create a pattern-the rules of the game which give

coherence and fora to their activities. In such sPootaneously evolved

patterns, giving pleasures and satisfaction to the growing animal instincts

* " 'Community' is not form:d merely by the aggregatiol of persons assembled fot the
convenience of susiainin.g some ulterior pufpose. as in a housing estate connected
q,ith a single industry; iot by the aggregati,cn of indivduals kept in contiguity by
the compufiion of neiessity, as' in 'special areas' wrecked by- unemployment; nor held
tosether, as in scrme sccial settlements, by the doubtful adhesive of persuasion; nor
indeed rneeting the needs of *'ar tirae as in 'Communal Feeding', .'Con'rmunal Nur-
se1ies'. Its cliaracteristic is that it is the result of ,- ndtrtral laxctional organisaliox
i72 .rocie/1, *,hich brings i!s otn intrinsic irnpetus to ordered growth.and.develop-
ment. In our un.lersiniling, 'community' is built tp of hones linked- with racle4
through a fundional zone irf mutuality. As it grows in mutuality_ of synthesis it
,1.reri::ine, it.r ortn anr.ton:v and physiology, accoldisg tu biological law. A com-
rnrl:itv is thr.rs a soecilc 'oiean ol thc body of society -end is fglmed gf living an.t
gror..inq cells---the- ht,mes oI which it is comptrsed."- 'f,\'e Pechham Expetinzettl, a'.ttrdf in tbe Lit'ing Stractue ol Society, By Innes Ftr. Pc.rrse, M'D. and I.ucy FI"
Crcrckcr B.Sc. London (Atten & Unwin), 7943, Pp, 29L'2.
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and desires, lies hidden the pattern of a society in which all persons are

[ree, but freely consenting to a common PurPose.

It is impossible to exaggerate the fundamental nature of this aspect

of education, which I have called, initiatiotz. At this stage of life a choice

lnust b€ made which inevitably dictates the form which our society will
take. In one direction we can institute obiective codes of conduct and

xnorality to which our children are introduced before the age of understanding

and to which they are compelled to conform by a system of rewards and

punishments. That way conducts us to an authoritarian society, governed

by iaws and sanctioned by military po,ner. It is the kind of society in rvhich

most of the world now lives, ridden by neuroses, full of enYy and averice,

ravaged by war and dirase.

In the other direction we can avoicl all coercive codes of morality, all

formal conceptions of 'right' and 'wrong'. For a morality of obedience

'we can substitute a morality of attachment or reciprocity, that living together

in perfect charity which was once the ideal of Christianity. Relieving that

the spontaneous life developed by children among themselves gives rise to

a disiipline infinitely nearer to that ioner accord or harmony rvhich is the

,nark of the virtuous man, we can aim at making our teachers the friends

{ather than the masters of their pupils; as teachers they will not lay down

ready-made rules, but v,ill encourage their children to carry out their ov'n
,co-operative activities, and thus sPontaneously to elaborate their orvn rules.

Iliscipline wiil not be imposed, but discovered-discovered as the right,

cc.rnomical and harmonious way of action. \7e can avoid the competitive

evils of the examination system, which merely sefves to te-enforce the

,egocentrism inherent in the child : we can elirninate all ideas of reu'ards and

punishments, substituting a sense of the collective good of the comn:unity,

io which reparation for shortcomings and sellisl.rness will be obviously due

afld freely given. In all things, moral and intellectual, we sl-rould act on

the belief tirat we really possess only what we have conquered ourselves*

that we are made perfect by natural ltabits, but slaves by social conventions;

ard that until we have become accustomed to beauty we afe not capable of

truth and goodness, for by beauty we mean the principle of harmony

rvhich is the given order of the physical univefse, to wllich \lle confofm

and live, or v'hich we reject and die.

)\



8. THE FREEDOM OF THE SCHOOL
HE reader who has followed me with agreement so far must now be-1 preparcd for some logical .onr.qu.n.., which are at variance witb

ffe s."1':ot trend of progressive thought. progress in education thro,ghout
the civilised world has been for the most part conceived in terms of ,,national
systems," and all our endeavours have been to make such systems more and
more inclusive, and more and more standardised. If oniy the system is
perfect, we have argued, the products will be as good as poisible.

. I7e miglrt have proceeded in other ways: \i,e might, for example,
have concentrated on the training of teachers, and having Lade that perfect,
said to them : Go out into the wcrld, ancl wherever there are chiliren to
listen to you, in village halls and at street corners, in highways and byways,
gather little children round you and teach them as once Chriit taught them.
\7e might, that is to say, have thought of teachers as missionaries rather
than as rrasters; and rvho would venture to say that the state of the world
would then have been worse than it is?

There are still other possibilities. Instead of entrusting the education
of children to b'reaucratic organisations crivorced from the main business
of life, we rnight have developecl the apprenticeship system, and made
education a prcparation fe1 vs521l6n-the doctors educating some children,
the lawi'615 other.s, the engincers others, the weavers ancl the miners still
others. Each gLrild or trade *o.il.l lror" taken in its future apprentices
from the beginoing, much as, even now, some religious orders's'upervise
the education from early years of those children destined to become novices.
Instead of these and other possibilities, ne have established nationttl or
ilaie systems of education. In some countries, England among them, a few
schools still manage to exist outside the official orbit, brt un[ss, like some
of 

.the. 
so-called "public" schools, they are richly endowed, they fight a

losing battle a,gainst the increasing ubiquity and efficiency of the state schools.
There is no need to describe this system, because we all have experience

of it. But ferv people are conscious of its dangers. These are of tw,c
distinct kinds.

The first of these dangers u,as anticipated by Godwin, aod I cannot
do better than repeat his warning :

"Tlie project of a national eclucation ought uniformly to be disco,ragerl
on accoLrnt of its obvious alliance with national government. This is an
alliance of a more formidable nature than the old and much contestecl
alliance of church and state. Before we put so powerful a machine uncler
the direction of so arnbiguous an agent, it behoves us to consider weil
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what it is that we do. Government s,ill not fail to employ it to strcngthen
its hands and perpetuate its institutions. If v,e could even suppose the
agents of government not to propose to themselves an object which will
be apt to appear in their eyes not merely innocent but meritorious, the evil
would not the less happen. Their vieu,s as institutcrs of a system of
education will not fail to be analogous to thcir views in their political
capaciry : the data upon which their conduct as statesmen is vindicated will
be the data upon which their instructions are founded. It is not true
that our youth ought to'be instructed to venerate the constitution, hovrever-
excellent; they should be instructed to venerate truth, and the ccastitutici.l
only so far as it corresponded with their independent deductions of truth.
llad the scheme of a national education been adopted when despotism was
most triumphant, it is not to be bclieved that it could have fcrever stifled
the voice of truth. But it vrould have been tl're most formidable and
ptofound contrivance for that purpose that imagination can suggest. Still,
irr the countries where liberry chiefly prevails, it is reasonably to be assumed
that there are important errors, and a national education has the most direct
tendency to perpetuate those errors and to form all minds upon one model.',*

It is difficult to realize that this passage was written nroie than 150
years ago, before the growth of national states like France and Gerrnany,
and before the institution of totalitarian r6gimes nhich make this very ule
which Godwin feared of their educational system. N7e in Great Britain
have attempted to impose certain safeguards, such as school managers and
Iocal educational authorities, but these bodies are gradually losing theil
independence, and the new Education Act virtually abolishes their powers,
Here as elsewhere a system of national education has become potentially a

system of national propaganda, designed to inculcate certain attitudes and
beliefs which may not correspond with our independent deductions of truth.
National socialism in Germany, with its wild distortions of scientific truth
and of historical fact, would not have survived so long had not the Govern-
ment utiiised.the national s)rstem of education for the dissemination of the
party's doctrines. The same is true of the national communism established
in Russia. To regularize and nationalize the instruments of educaiion is
merely to convert these instruments into weapons of dictatorship.

A second objection to a national system of education is psychologicai
rather than political. Mankind is naturally differentiated into many types,
and to press all these types into the same mould must inevitably lead to
distortions and repressions. Schools should be of many kinds, following
different methods and catering for different dispositions. It might be argued
i poilr;rii Wie, vt, a.
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THE EDUCATION OF FREE MEN
Ithat even a totalitarian stlte must recognize this principle but the truth is
ithat differentiation is an organic process, the spontaneous and roving associa-
;tion of individuals for particular purposes. To divide and segregate is not
,the same as to join and aggregate-it is just the opposite process. The
whole structure of education, as the natural process we have envisaged,

falls to pieces if we attempt to make that structure rational or artificial,*
Like life itself, animal as well as human, education must follow a principle
'of organic consistency : we must leel our utay to the right units, and out
'of the natural grouping of these units round the biological acrualities and

practical activities of man, free and healthy institutions will emerge. Among
these vre shall find institutions in which children can mature the principle
of growth innate in each one of them q,hile at the same time they are

initiated into the fellowship of their familiars.

9, A COMMUNITY OF INDIVIDUALS
'E\REUD was never tired of warning us of the thinness and brittleness
.[' of the shell u,e call civilization. "Civilized society," he writes in
'one place, "which exacts good conduct and does not trouble about the
impulses undeilying it, has thus \^/on over to obedience a great many people
who are not thereby following the dictates of tl.reir own nature. Encouraged
rby this success, society has suffered itsclf to be led into straining the normal
standard to the highest possible point, and thus it has forced its members
.into a yet greater estrangemcnt from their instinclual dispositions. They

ar€ consequently subjected to an unccirsing suppression of instincts, the

resulting strain of whicl-r bctrays itself in tlre most remarkable phenomena
'of reaction and compensation formations Anyone thus compelled to
act continually in the sense of precepts which are not the expression of
instinctual inclinations, is living, psychologically speaking, beyond his
,rneafls, and might objectively be designated a hypocite, whether this differ-
,ence is clearly known to him or not. It is undeniable that our contemporary

i. S".f, " 
';tio;;i;' organization is attempted in the new Iducation Act. The divi-

sion of secondary schools into tlrree types, Srammar, technical and modert', rePresents
artificial categ,,ti"s based on "aptitudes" cletefmined by a cursory examinaticn held
at tl-re inmature age of 10 - 11. Subsequent interchange between these categories
r; legaily possible, but adrninistratively dilhcult and therefore.unlikely. The articu-
lation pioposed here is regional or local, the smallest units being.nursery scho-ols,

several'of'rvhicir feed a pii,raty school, of wlrich in turn several feed a secondaty
school-the schools increising in size as tirey cater for higher age groups and widet
areas but aln'ays reinaining- "mult.ilatcrai" in their cutricula. Q.ntV iq this way
can we hope to .retain thai dialcctical interplay between diverse dispositions which
is the basii of a natural character-formation. 

'The 
vocational segregation of "like-

mincled" children from the age t,f eleven ons'ard can only lead to intellectual dullness
,and social apathy. Birds <,f-a feather flock together, but v'hat is now proposed by

our rulers is that they should be caged together.

ZT
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civilization is extraordinarily favourable to the productioo of this form ol'
hypocrisy. One might vcnturc to say that it is based upon such hypouisy"
and that it should have to strbnrit to far-reaching modifications if peoplet

were to undertake to live in uccordunce with the psychological truth."'i''
Freud himself never vcnture(l to t.rrrtlinc those "far-reaching modifications"'
which society would havc to untlcrgo for tlre sake of psychological truth,
which I think we may assurnc is tlrc sernc thing as ps;,chological happiness.

But he did indicate in nnmistrkeblc tcrm.s that he did not consider such,

necessary modifications to lravc l>ccn eclricvc,l uncler the coilectivist systems

of Rr-issia and Gennany.$ I;or tlris rcrrsun N'lrlxists have often condemnetl
this great scientist as ir rc-ur'tiorrrrry,;rntl it is tnrc that by their insistence.

on the iotegrity of thc frrrnily, Iirr cxrtnrlrk', lrsycho-analysts find themselves

in the company of conscrvltivc Iortcs srulr ls the Catholic Church, But'

they will not for tlris rcason bc <lctcrrctl 1'r'orrr strtins the psychological trutlr,

as they see it. That scientific obligation rvill llso lcacl thcm to side witlr
those political forces which opposc thc statc :rs snch. Already certaie

followers of Freud set drastic limits to thc bcr.rcficial cffecls of state inter.,

ference. For example Dr. Edward Glover, the director of the Psycho-

analytical Institute of Great Britain, does not hesitate to declare that "state

worship is a form of fetishism derived from the dispiacement of family
clependence," and suggested further that "however useful the state may be

io the regulation of material things it is nevertheless a backlvard an<l

superstitious organization.* Its true function is "to promote and strengthen

in every possible way the status of the farnily within which civilization
is born ancl maintained and by which it is transmittecl."

It is important to realizc that these psychologists are not reconrtnenclit'tg

a particular policy on icleological grouncls; they are cleaiing with the psycho"

logical ancl ti-re physiological herlth o[ tl'rc l.rr"tr.nan organism, and they asscrt

't' Collected Papert, Yol. IV, "Thoughts for the Tin]es on \Var and Death". Schiller'
said verv much ihe same in his. Litters ltpon the.Aerthetical Edtcalion ol .fuLdn: 

"In
this ryai: individuai concrete life is gradually extinguished. in ordet that the abstract

*lrnlc -ay prolong its miserable exlstence, and the state Iemains for ever a stlanger'
to its citiiers, beciuse it is nowhere present to their feelings, Compelled to reduce'

in ru-" order the multiplicity of its'citizens by classifyih-q tl.rem, and only to know'
il""]-;ty through representati.,n at second irand, the governing classes.. end. by

oting"tfrir losin{ sighi of their citizens,. reducing them to_ sotne fignent of the mind.

1f""1*nit. the"subject classes cannot but welcome coldly. laws s'hich. are.so little'
a,ld."rs.,l to tl)em'personally. In the end,,tired gf a hondege.wlricl: tlre state

;;;; ; Iittle to ligirten. positir. society. disintegrates-a fate which has long.ago
nr.r.u." most Euriipean states. It dissolves inkr a moral state of nature, in which
ifr.,^pi,frfic o"tfririty'is nutl.,ing more than.a class, hated_and betrayed. by those who.

make its existence necessary. 
-iespected 

onty by those who can do without it."

$ cf. especially New lxtrodtctory LeetAle!, Lecture XXXV, "A Philosophy of Lifc"".
* "State Parentalism", Neu, EnSlitb V/eell\, Match 21, 1944.
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THE EDUCATION OF FREE MEN
that this health cannot be maintained unless certain conflicts which are
the product of modern eivilization are avoided. These conflicts arise when
in thc course of his childhood and youth man finds that he has to adjust him-
self to unreal systems of law, morality and. convention-systems which are
unreal because they are remote and abstract, not necessarily in conformity with
his biological needs nor with the general pattern of nature. Man is born free;
and everywhere he is in nental chains. Neurosis, crime, insanity-these are
but so many symptoms of a disorder which is basic to our form of society.
Man is ill-adjusted from the nursery up, and this ill-adjustment anC ccnse-
quent unhappiness is not something which can be prevented or removed by
individual anall,si5-i1 is a group disorder and can only be removed by
"far-reaching modifications" of our contemporary civilisation.

!7e who demand freedom in education, autonomy in the school and
self-government in industry are not inspired by any vague ideal of liberation.
SThat we preach is really a discipline and a morality as formal and as fixed
fls aoy preached by Church or State. But our law is givcn in nature, is
discoverable by scientific method, and, as Aristotle points out, human
beings are adapted by nature to receive this law. Because we are so

adapted, freedom, which is a vague concept to so many peoplg becomes

e perfectly real and vivid principle, bccause it is a habit to which we are

pre-conditioned by biological elcrnents in our physical frame and flervous
constitution.

Education, from this point of vierv, is an unclcveloped science. To
disco'rer, for cxample, the degrce of poise and co-ordination in the muscuiar
system of the body is an art wl.rich has never yet been defined and practised,
Harmony within the family, harmony within the social group, harmony
within and among nations-these are no less psycho-physiological problems,
questions of pattern and practice, of adjustment to oatural proportions and
conformity to natural harmonies.

Each individual begins life as a dynamic unity. Into that original
unity tensions and distortions are introduced by an unconscious and largely
alien environment. It is alien because it is unconscious. Unless we were
motivated by hatred towards the human race, we could not consciously

introduce those abstract systems of Iaw and morality on which the evolving
body and soul of the person, born to potential unity and beauty, is disastrously
stretched and deformed.

I do not pretend to know what are the exact precepts of a morality
of love and mutual aid : I doubt if they can be formulated more explicitly
than they were long ago in the Sermon on the Mount, But life, which
is an organic growth, cannot be lived according to an abstract formula

3A
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t'{ wo1ds, but only to a pirttcrn, an(l .ot t. a 1.,urtcr, in the abstract sense
of a defined form, but only to a living, r,vrrlvins lor.nr, which obeys rules,
,ot in stasis, but in growth. Lifc is ,rov(rr(,.1 ; rvc c:rn,ot halt it for a
trLontent without killing it. T'hc Pattcrn is,rrly visiblc i, tirnc. we can
gtve pattern to our span of ycars, but wc (rur)ol, rvitlrout tlcritlr or clistortion,
1;wc life to a pattern of law, to any "lrrrrcly 

't.rlr:rl, 
syrrrl>olic systcm of

il,chaviour."* The basis of a Iiving comr,ru,rity, tlrc [,;rsis ol in.livi.lual
liappiness, is physiological: it is o,ly in so f.rr irs trri.s lrrrysi,r,irlit.rr basis
fuas.unityvithnature (physis - nature) that soticiy itscll-c,,r l,,,rl l,,rrn,ony
;rnd health. It is in small units-in the family circlc, in tlrc clrr:;:;rtrorn and
rrr tlrc school, that this harmonl, and health must bc first achic.,,crl. ln
:s<r lar as some abstraction called the state interferes with the i,tegr-ity of
llrr':;t'groups-and by their integrity E-e mean their capacity for spo,it^neous
21r,*'llr-- i'that degree the state is denying life and health to its citizens.
l'(( ('(l()rr is sirnply space for spontaneous action: men live in corn,runities
',ult ly lt-r .secure that space,

lo :i| N,{ M ARY

I ll( )l'lr I rrr.ry rr.r'r'xP<'ct from my reader a clearer undersiandi'g cf whatI r' rrrr.rrrr l'y Ir,,,l,r, in ctrucation." \7e can now see that it is more
r L'r'| I l, 'l",rh ,,1 t,lrrr,rri.rr r'.r frccdom." But this is a raisleading slogan
rrrl,',', 11'1' r.rrt'rrrlr.t rlrr' !rr(,;urs, u,lrich is the discipline of art, il-re only
.lr',, r1,11111 1. wlrrr lr rlr(' ,,(,\(,.i ,rrlrrr:rlly srrllrnit. Ar-t, as rvc havc scen, is
'r rlr',, r1,111,q' wlrr, lr rlrr' ',, rrir'.; st.r.k i. tlrcir irrtrritivc pcl.ccption of fotm,.l lr,rttrr..y,.l P*rP.rlirrr,.r rlr. irrt.grity,,r'wlu,lc,ncss uf any cxi:crience,
Il r',.rlso tlrc tlisci;.,lirrc ol llrc: rrxrl :rrrtl trrc lnltcrial.-.tlre disciplineimposed
l,y 1,, r,, il or Pcn, l>y tlrc lrxr,r ttr tlre pottcr's wheel, by the physical nafure
ol l,,rirrl, tcxtilcs, wood, .stone or clay.

lJrt thc poi't about such discipline is that it is innate: it is part
,,1 ,rrr physiological constitution, and is there to be encouraged ancl mat*red.
Il rkrt's not ha'e to be imposed by the schoormaster or the drill sergeant :
rt is n.t a kind of physical torture. It is a faculty within the clilc which
rt':;1r.ncls to sympathy and love, to the intelligent anticipation of irnoulses
.rn,i trcnds in the individuality of the child. For this reason the teacher
rt*rst bc primarily a person and not a pedagogue, a friend rather than a rnaster
,r nristress, an infinitely patient collaborator. put in a drier ard more
l,r'rlrrntic way, the aim of education is to <liscover the child's psychological
lylr<r, i:rnd to allow each type its natural Iine of deveropment, its natural
I.rtl of integration. That is the real meaning of freeclom in educatio..
, D,. r;i;;nt B;,;.
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The art of children is supremely important for this very reason : it

is the earliest and the most exact index to the child's individual psychology"

Once the psychological tendency or trend of a child is known, its own

individuality can be developed by the discipline of art, till it has its own

form and beauty, which is its unique contribution to the beauties of hurnan

nature. This, of course, is the antithesis of tl.rose totalitarian doctrines of
education (not confined to totalitarian countries) which strive to impose a

unique concept of human nature on the infinite variety of human Persons'
A child's art, therefore, is its PassPort to freedotn, to the full fruitiogr

of all its gifts and talents, to its true and stable happiness in adult life.

Art leads the child out of itself. It may begin as a lonely individrral

activity, as the self-absorbed scribbling of a baby on a piece of papet"

But the chitd scribbles in order to communicate its inner world to a

sympathetic spectator, to the prrent from whom it exPects a sympathetic

resPonse.

Too often, alas, it receives only indillercncc or ridicuie. Nothing is

more crushing to the infant spirit than a parent's or a teacher's contemPt

for tlrose creative efiorts of expression. That is one asPect of a crime

which disgraces the wl'role of otrr ir.rtellecttral civilization and which, in nry

opinion, is the root cause of our social clisintegration. \7e sow the seeds

of <lisunity in the nursery anrl tl.rc classroom, with our superior adult

conceit. lWe clivitle the intelli-qcr.rcc from the sensibility of our chiidren,

create split-mcn (scltizophrcnics, to givc thcm a psychological name), and

then discover that we have no social trnity.

We begin our life in unity-the physical unity of the mother and

chil,l, to w}ricir corresponcls the emotional unity of lovc. \7e should build

on thlt original unity, extending it first to the family. where the seeds

of hatred are so easily ancl so often sown, and then to the school, and so

by stages .to the farm, the workshop, the village and the u,'hole coramunity.

But the basis of unity at each successive stage, as at the frrst stage, is

creativity. We unite to create, and the Pettern of ffeation is in nature, and

we discover and conform to this Pattern by all the methods of artistic

activity-by music, by dancing and drama, but also by working together and

living together, for, in a sane civilization, these too are arts of the same

natural plttern.
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PUBLISHERS NOTE
I or ntan1, readert thir pattphlet u'ill be the first they haue

t,,,tl bearittg tbe intprttt of tbe FREEDOM PRESS and tbey
ttt,tlr 7Ltsrr1.,e be interested to knou ntore aboul this organ-
/:tttion and tuhal it represents. An B-page leafl.et giuing a

'ltort hittorT of the FREEDOM PRESS since itt inception in
t,\u6 dll be sent on application. 

"

Att intp.ortattt featare ol the FREEDOM PRESS i: that it
tt t.//n otl a non-prctlit batis, by uolunlary labour. Furlher-
t)lot ?, tto pa)nent is uade to the autbors of oar publicaliont
,rttl tl.te cottlribtrtor.r t.o otr periodicals.

ltreedont Press ha tried to 6ottet' a.t utid.e a lield as pot-
.rible uith it.r prblicatiorts. For tbe lactory worhert waging
.t ltily .rtrttggle agairtst the system of human exploitation tue

i,,rrc Pnblislted "TRADE UNION/S/4 OR .tfNDICALISM" ;
irtr /lse railuiy workers, George lYoodcoch's "RAILWAYS
.'IND SOCIETY"; lor tbe landtuor€ers "NEW LIFE TO
'l'llE I-AND". Paruphlets on Hoztsing and ,he problern of
lll llealth are to dppeil sltortly.

ll'e are glad to publfuh this pantphlet by Herbert Read

/,t'irt//.t€, et,en though it does not pretend to deal tuitb the

tll,olc ltroblem ol edacation (it purposely ontilt the history
,,.[ ,ttttl tliscttssiorz on the dilferenl aspecls of education, and

/l.rt'2vyqru;rorion ol teachers in tlte new socie\) il cooert new

.t't()il)td by relating the probletn of education lo tbat ol hberty.
'l'l,i.r is particularly iruportant al a tirue uben many people

tltittl that the question ol education can be solued by State

It,gi.rlation. But we hope tbat this uork u.,ill be only tbe

Itr.tt r.tf a nrtnber ol fiudies to be pablished by the Freedont

l)r(,.t.t on the different probletns ol education. For thil pur-

ftrt.rc ute need the actiue support of teacbers wbo baue been

ttttcre.rlerJ in the ttieu;s put lonuard b7 Herbert Read and

tt'ho tuotlrJ like to see ntore pablicatiotlr on education. Both

t/tt attthor and the pablisbers uill taelcome rr/Sgettiou dnd

touL't'ete proposals uhich shottld be addressed to tbe Freedom

l'rt r.r.


